WHO TELLS THE STORY OF DIEPPE? - LESSON PLAN 72

MODULE INQUIRY QUESTION:

Does Canada's journey from Dieppe to D-Day matter to you?

LESSON INVESTIGATION QUESTION(S):

Does propaganda positively or negatively impact our perspective of Canadian stories in the Second World War?

OBJECTIVE:

To examine Second World War propaganda in the exploration of multiple perspectives and to connect propaganda to the
construction of historical narratives. Students will decide for themselves how they feel about the historic use of propaganda.

RATIONALE:

The narratives of the Second World War were constructed during the war and after by agencies (like the Government of
Canada, and others). Propaganda illustrates how narratives can be created as proof of ideas that are meant to be nestled
within the national identity, and reinforce the kind of story we want to tell about Canada'’s participation in the Second World

War.
INQUIRY SUMMARY:
Formulate Questions Gather & Organize Interpret & Analyse
o What is propaganda? » Examples of propaganda o Group Propaganda Analysis
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SUGGESTED LESSON ACTIVITIES: (SUGGESTED DURATION - 90 MINUTES)

SET UP

e Establish groups or 3-4 students in your classroom. Each group will need access to chart paper, a vertical whiteboard, or
digital whiteboard (like Google Jamboard) or slide (like Google Slides).
» Print propaganda Posters (for analysis) Appendix A

Note: This entire lesson can be done digitally. Students can use cropping tools in Google Slides, or digital editing software
(including free online tools like lunapic.com) to dissect and reconstruct posters as suggested in this lesson.

1- COMMUNITY BUILDING (10 MINUTES)
Engage in community building activity and debrief with your class of historians.

a.Activity: What's the Story? Provide each group with 6-10 emojis (common to anyone’s phone). Student groups will co-
construct an untrue story about a member/members of their group using the emojis and share with the class.
b.Debrief Discussion:
i. What did each group’s story have in common? Why?
ii. Which story was the most untrue? How did you know?
iii. How do recognizable/shared images and symbols help to tell stories amongst those in a group?
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2 - WHAT IS 'PROPAGANDA'? (10 MINUTES)
Define the term propaganda with your historians.

a.Provide a dictionary style definition, and then ask students to create their own definitions in their own words with their
groups. Responses can be recorded on chart paper, sticky notes, physical or digital white boards.

b.Suggested Definition: Propaganda is a communications product designed to promote or endorse a particular political
cause or point of view. It utilizes information that may not be entirely true, depicting a bias, based on information
selected to prove a point. Propaganda is used to convince the viewer of a political objective or idea often using
imagery and text to support a one-sided truth.

3 - PROPAGANDA ANALYSIS (55 MINUTES)

a.Teacher-led Example (10 minutes)
i.Select one of the Propaganda posters in Appendix A
ii. Conduct an analysis of the chosen Propaganda poster.
iii. Suggested Analysis Questions:

What is the overall message? What is the purpose? Who is the intended audience?
 Is there any language to decode or « Is it meant to convince, inform, e How do you know?
translate? promote or engage? Explain.
» Who is portrayed in the poster?
» is slang used and to what effect? » Do you think this poster will have the
intended effect? Why or why not? e Who isn't portrayed in the poster?
* What images and/or symbols are What does that reveal to you?
used to reinforce the message? » Do you think it is showing history
truthfully?

What kind of story is this propaganda telling you about Canada in the Second World War?
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b. Group-led Analysis (45 minutes)
i.Create groups of students in your classroom. (Suggested 3-4 students in each group).
ii. Each group of students will be issued a Second World War propaganda poster.
iii. Students will use the Propaganda Analysis questions (above). To annotate their propaganda as demonstrated by
their teacher.
iv.Each group will present their propaganda to the class.

ASSESSMENT/CONSOLIDATION ACTIVITIES:

* Assess Student Analysis and Interpretation of Propaganda. Dissected/Presented analysis can be levelled on a simple
rubric and recorded as part of your formative assessment data in this unit of study.

e Assess the communication and collaboration of students working through the inquiry process
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APPENDIX A: ANALYSING PROPAGANDA POSTERS
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